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Abstract

This article titled: “ Employment of Artificial Intelligence (Al) into the teaching and learning o
f Arabic phonetics and phonology in Nigerian Institutions” recapitulates that integration of (A
I) in Teaching and Learning of Arabic Studies has a vital role to play in providing innovative to
ols that enhance teaching languages and learning experiences in Nigerian Institutions, especia
Ily in teaching Arabic phonetics and phonology that most of Arabic studies was extracted from
or built on, such as syntax, morphology, rhetoric and prosody. This paper also explores how A
I-powered applications, speech recognition and adaptive learning systems contribute to the im
provement of Arabic language proficiency among students as the paper also uncovers the chall
enges faced in implanting Al-Driven and learning.
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Abstract This study
aimed at finding a lasting solution (in terms of context and needs of the learners) to the English
language teaching materials for senior secondary school 1 (SSS1) in the northwestern part of
Nigeria. A unit was developed by the researcher to teach SSS1 English language using Text-driven
framework. The unit was tested using forty students at Government Day Secondary School, Arkilla,
Sokoto. Observation method was used by the researcher and two research assistants on the five
research questions: 1) to what extent does the unit provide the learners with rich exposure to the
English language in use? 2) to what extent does the unit engage the learners dffectively? 3) to what
extent does the unit involve the learners cognitively? 4) to what extent does the unit stimulate multi-
dimensional representation in the learners’ minds? 5) to what extent does the unit provide the
learners with the opportunity to use the English language for communication? Their observed results
were analyzed and discussed, and the developed unit used in this research shows that the context and
needs of the learners have been met and there was a strong improvement in the learners’ speaking

skill. Key words: Text-driven framework; Material development; Cognitive thinking;
Speaking skills
Introduction In the fi

eld of teaching English as a second language, English language textbooks play an essential role in deli
vering the language knowledge to the learners. Most schools in Nigeria use English language textbook
s because they help teachers to save time and also help the institutions to increase the face validity of t
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heir syllabus (Tomlinson and Masuhara 2018). The context in which these textbooks were designed in
most situations is not universal. Equally, the needs of the learners for whom the textbook is designed
may not tally with another group or category of learners. This means that there is a mismatch in the
context and the needs when transferred to another category of learners. Thus, there is the need to
develop books or materials that can take care of both the context and needs of every category of
learners. Based on the needs and context of learners in the Northwest of Nigeria, a unit was developed
using the Text-driven Framework to teach senior secondary school 1 (SSS1) in this study.

Review of Related Literature Many
scholars have developed English language teaching materials using Text-driven framework of Brian
Tomlinson, but it is important to know what textbook or material development is first before talking
about the scholars and their findings and second embarking on developing one.

It is important for the developers to know that
material development can either be a field of study or a practical undertaking. Material development
as a field studies the principles and procedures of the design, implementation and evaluation of
language teaching materials. As an undertaking, it involves the production, evaluation and adaptation
of language teaching materials by teachers for their own classrooms and materials writers for sale or
distribution (Tomlinson & Masuhara, 2018). English Language teaching material here means
anything that can be used to facilitate the teaching/learning of the English language. They can be
linguistic, visual, auditory, or kinesthetic, and they can be presented in print, through live performance
or display, or on cassette, CD-ROM, DVD or the internet. They can be instructional in that they
inform learners about the English language (Bell & Gower, 2011). Thezeal of
a good language teaching practice led Cardona, Rico and Sarmiento to conduct a study in 2015 titled
“Developing Cultural Awareness: The Text-driven Framework as Evidence of a Good Language Teac
hing Practice.” The researchers’ target was to identify and describe to what extent students develop cu
Itural awareness through activities designed under the principles of the Text-driven framework. A
teaching material was designed using the Text-driven framework with activities that evoke learners to
think, reflect and communicate. The research focused on developing cultural awareness in elementary
English students in the modern language degree at Pontificia Universidad Javeriana. The research co
mprises three stages: the first stage consists of identification of the Problem, which was intended to fig
ure out if students develop cultural awareness in their English classes; the second stage was intended t
o design a set of activities following Text-driven framework and second language learning (SLL) prin
ciples. The said design became the core of the pedagogical intervention to give answers to the problem
s found. The third and final stage was featured by the implementation of the activities in two different
classes for a period of three months. During the implementation of the activities, data was collected us
ing three instruments: the observation sheet, which was helpful in order to gather information about o
bservable students’ behaviors (what students do). The second instrument was a questionnaire in which
students had the opportunity to express what they thought and learned (what students say they do).
And in the third stage, the researchers count on artifacts from students (what students really do) regard
ing the activities designed in order to develop cultural awareness. Such artifacts were found by means
of the teachers’ guide, the document in which the activities were presented. Therefore, the same pheno
menon was observed from three different perspectives, obtaining a triangulation, a technique that was
considered the most appropriate to do the analysis of the data. The information collected led researche
rs to four important categories through which answers were given to the research questions: knowledg
e, socio-cultural competence, attitude and understanding. Such categories allowed researchers to class
ify the information gathered and obtain the preliminary findings, which showed that the activities desi
gned definitely developed cultural awareness to some extent in elementary English students.

In 2020, a teaching material was developed for non-English mixed international students in
a language school in the UK by Sayed Ahmad Almousawi, a Kuwaiti, in a paper titled “English Langu
age Material Development: Text-driven Framework as an Approach.” The author used the Text-drive
n Framework, and for all the activities designed on the material, the author tries to match them with Se
cond Language Learning (SLL) principles. The target learners were intermediate proficiency level age



d between 25 and 40 who wants to relocate and work in the UK. The purpose of the material was to im
prove the learners’ general English and, in particular, their communication skills. The objective of the
material was to make learners become confident users of spoken English by expressing themselves flu
ently in a variety of topics, to develop Learners’ autonomy in their learning, to develop cultural aware
ness by interaction with people from different nationalities, and to develop skills of collaboration with
others. The study concluded that the framework has demonstrated what a strong version of communic
ative language teaching material would look like with justification on each task from SLL principles p
erspectives. “Meeting Local
Needs in Material Writing” is the title of a study conducted in 2010 by Rahma and Saleh in sultan Qab
00s university, a state-run university in the sultanate of Oman. In this university, English is the mediu
m of instruction. When admitted, all students sit an English language placement test that places them i
nto one of the five proficiency levels in the intensive programs. The levels range from high beginner
to upper intermediate. The reason behind the study was, in 2005 and 2006, the language center of the u
niversity conducted a comprehensive evaluation of the intensive program’s curriculum. Stakeholders
such as language teachers, students, language program coordinators (administrators), and college facu
Ity members specifically examined the commercial textbooks used in the intensive program. It was cle
ar from the analysis that there was an increasing dissatisfaction with the commercial textbooks. The c
urriculum development unit of the university, after considering a number of options to address the con
cerns, decided that a central team of writers who are responsible for producing materials for the first th
ree general English levels should be formed. Six writers were chosen to form the team and were
divided into pairs. One pair per level. In addition to the writers’ team, two trainers who will train the w
riters’ team on material development were selected. The framework used in developing the materials
was Text-driven framework where the materials development started with the identification of an eng
aging text. The developed materials were piloted, and the feedback was collected and analyzed by the
writers and the editorial board. After the amendment, a second piloting was conducted where the mate
rials were deemed to be in good shape for publication. After the second mass piloting, the materials w
ere evaluated using questionnaires, feedback forms, interviews and analysis of the students’ writing. T
he data from these sources were compiled and analyzed. The data showed that there was an overwhel
ming satisfaction among both students and teachers about the materials in the three program levels.
“The Impact of Authentic Ma
terials and Tasks on Students’ Communicative Competence” was a study conducted by Augusto, Losa
da, Edgar, Fernanda and Osonio in 2017. It is a study that was carried out in Columbia, a Spanish-
speaking country located in north-western South America, and to A2 level English learners in a langua
ge school. The main purpose of the study was to analyze the extent to which the use of authentic materi
als and task-based activities contribute to the enhancement of communicative competence on an A2 le
vel English course. A material was designed using an authentic material and Text-driven framework
with task-based activities. A mixed study composed of a quasi-experimental and a descriptive-qualitat
ive research design was implemented by means of a pre-test, a post-test, observations, a semi-
structured interview survey, and diaries. The finding shows that the use of authentic materials and
Text-driven framework with task-based activities, within the framework of a pedagogical project, had
a positive impact on students’ communicative competence. “The Use of Film-Ba
sed Materials for an Adult English Language Course in Brazil” was a study carried out by Lucena and
Andon in 2016. The purpose of the study was to develop film-based material using Tomlinson’s Text-
driven framework that can be used to improve the English language learning experience and enhance s
peaking skills of learners in an Adult Conversational Course in Brazil. Adult learners’ speaking skills
were the main focus of this study. Other aspects of language skills like listening, reading and writing,
were not addressed. To meet up with the purpose of this study, the researchers investigated theories of
teaching and learning of speaking and principles of language learning and material development. Dra
wing on these principles and Text-driven framework, a material was developed for teaching speaking
using film. A mixed study, which comprises a descriptive-qualitative research design, was implement
ed by means of pre-test, post-test, observation and semi-structured interview. The finding shows that
materials developed using film and following the Text-driven framework enhanced the speaking skills



of adults. A Text-Driven Approach to the Design
of Materials for Teaching Intercultural Communicative Competence was a paper written by John in
2019. The main purpose of the study was the need of providing English as a Foreign Language (EFL)
learners with intercultural communicative competence (ICC); questions remain as to exactly how ICC
should be incorporated into the EFL curriculum. These questions arise in part due to issues of already-
packed curricula, which seem not to leave time for the teaching of ICC and in part due to issues of
teacher preparedness. Additionally, questions arise concerning which culture should be taught.
Taking into account materials used in the English Language Center (ELC) of Shantou University
(Guangdong Province, China), this paper argues that a text-driven, task-based method of materials
design allows for the inclusion of ICC across the EFL curriculum. It also argues that such a method
lends itself to the teaching of ICC through a consideration of a variety of cultures.

Text-Driven Framework This unitisb
ased on Tomlinson’s (2013b) Text-driven framework (see Figure 1). Why Text-driven framework?
Text-driven framework was designed to follow the second language acquisition (SLA) principles. On
e goal of the text-driven framework is to provide learners with a relaxed and enjoyable experience rath
er than a controlled practice, which, according to Mackey, Ziegler & Bryfonski (2016), has little resea
rch demonstrating its importance in SLA.

Text-Driven Stages Referring to
Figure 1, there are five stages of the text-driven framework. These stages as arranged by Tomlinson (2
013a) must not follow the sequential order as provided on Table 4.1. This section will provide an
example of each stage in sequence, referring to the designed material in the appendix. The full lesson
designed for the purpose of this paper can be found in the appendix. Please refer to the full unit. (



TABLE 4.1 Recommended stages for a text-driven approach

Learner activities

Principles

1 Readiness activities

2 Expenential activities

3 Intake response
activities

4 Development activity |

b Input response activity

6 Development activity 2

L

Thinking about something

personal which will help the
learners to connect with the

content of the core text,

Linking the images and

thoughts from the readiness

activitias to the téxt when
first experiencing it.

Developing and then
articulating personal
responses o tha text.

Developing the text by
continuing it, relocating i,

changing the writer's views,

personalizing if, responding
o it atc,

Focusing on a specific
linguistic, pragmatic,
discourse, genre or cultural
feature of the text in order
to make discovenes about
IS use,

Rewsing the first draft from 4
above making use of their
dizcovenes in & aboye,

1 Personal connection,
2 Vizual imaging.
3 Use of inner speach.

1 Personal connection

2 Visual imaging.

3 Use of inner speech,

4 Affective and cognitive
engagement.

5 Use of high-level skills,

6 Focus en meaning.

1 Personal connection,

2 Visual imaging.

2 Aflective and cognitive
engagement.

4 Use of mner speach.

5 Interaction.

1 Personal connection.

2 Visual imaging.

3 Use of mner speach.

4 Affectve and cognitive
engagement

6 Use of high-level skills,

6 Focus on meaning.

7 Interacticon.

8 Purposzeful
COmMMURCatIon.

1 Personal connection.

2 Visual imaging.

3 Use of inner speach,

4 Affectrve and cognitive
engagement.

& Lse of high-level skills.

6 Interaction.

7 Noticing.

Az for 4.

Adapted from Tomdineon, 2013, p. 24,

First Stage: Readiness Activity

stage, students should establish a connection between the text’s subject and their own lives using their
inner speech before experiencing the text directly (Bao, 2013). The first activity of the unit on the
appendix gives the following instructions: ‘Discuss in groups what do you understood from the
picture.” This activity engages learners to connect with the subject of the text by looking at the picture
as well as interact with their colleagues. In this situation, learners use their previous experience to talk
about what they understood from the picture. And learn from their numerous experiences.

Second Stage: Experiential Activity The main
goal of the experiential stage is to allow learners to use their multi-dimensional skills to communicate



their experiences based on the subject of the text, and that is what people normally do in their native
language (Tomlinson, 2013a; Tomlinson, 2013b). The focus of this material is speaking skills. So acti
vities b: “What do you think could possibly be the cause of what happened on the picture?’ and c: “Wh
at do you think could have been done to prevent the incident on the picture from happening?’ These
activities are done individually and learners brings to the lesson their experiences on what caused the a
ccident and how to prevent it.

Third Stage: Intake Response Activity At the third
stage, the learners should reflect on their opinions and feelings towards their mental representation of
the text rather than on comprehension questions (Tomlinson, 2013b). Activity m: ‘Do you agree with t
he writer that the Sheep caused the accident?’ learners are asked to synthesis the story and reflect on
their opinion whether the sheep caused the accident or not. Students discuss to either agree or
disagree, and this can establish a debate in the class, with learners reflecting on their opinions and
feelings. By debating, learners will be exposed to several perspectives in their groups. Then the debate
will help students to understand the text and its objectives more deeply.

Fourth Stage: Development Activity At this
point, learners are required to produce language related to the text and their own lives (Tomlinson,
2013b). Activity e: ‘In groups, discuss and write what you think could possibly have caused the incide
nt you or anyone you know witnessed or experienced.’ In this activity, learners are asked to produce in
writing and speaking, their experiences in the subject of the text even before they read the text. This
should engage learners cognitively by asking them to visualize using their top-down knowledge what
could possibly cause the accident and should also engage them affectively by referring to their own
lives.

Fifth Stage: Input Response Activity The stage
aims to allow learners to think about the text critically and understand what lessons the text talked abo
ut. (Tomlinson, 2013b). Activity 1: “What lesson can we learn from the story? The writer did not categ
orically state the lessons to learn from the text. It is the learners’ understanding of the text that can help
them know the lessons learned. The intention is to push students to think deeply about the text and und
erstand not only the surface meaning but also the in-depth meaning of the text. This exposes the learne
rs to understand the text thoroughly and also in future readings.

Methodology A unit
was developed for teaching speaking in senior secondary school 1 (SSS1) in northwest Nigeria, using
Text-driven framework. In order to test the effectiveness of the developed teaching unit, forty SSS1
students of Government Day Secondary School Arkilla were used for the study. A double-period (90
mins) class was used to test the unit. In the course of testing the unit, the researcher,
with the help of two research assistants who happened to be teachers of English for decades, made
observations of learners’ responses and reactions, which were guided by five research questions.

Their findings at the end of the class were analyzed using the mean N and discussed
below:

Table 1: To what extent does the unit provide the learners with rich exposure to the English
language in use?

Researcher | Assistant 1 Assistant 2 Total X

4 4 4 12 4
In order to ensure that learners are exposed to a rich and comprehensible input of language, the
materials should allow learners to experience language in use which is meaningful to the targeted
learners (Hedge 2000). The observations of the researcher with the two assistants show that the unit is
very strong at providing the learners with rich exposure to the English language in use. Achilleos & Ja
vis (2013) also argues that the texts should be authentic and show how language is used in context.




The unit incorporates text that is authentic (pgs. ii & iii in the appendix), and it’s meaningful to the
learners because it connects to their lives. For example, the unit enable learners to discuss on the subje
ct of the text and how it relates to them and encouraging learners to connect the text with their own
lives (activities b-f of the appendix) (Anderson, 2016).

Table 2: To what extent does the unit engage the learners affectively?

Researcher | Assistant 1 Assistant 2 Total X

4 3 4 11 3.7
It’s obvious from the three observations that the unit is strong on engaging the learners effectively. It
is argued in second language acquisition (SLA) research that when students feel an emotional
connection and think about the text they are experiencing, they are more likely to acquire the language
that they have been exposed to (Tomlinson, 2013a; Tomlinson, 2010; Tomlinson 2016). The picture,
activities b-f and the text on pages i-iii in the appendix engage the learner affectively.

Table 3: To what extent does the unit involve the learners cognitively?

Researcher | Assistant 1 Assistant 2 Total X

3 3 4 10 3.3
Researcher and Assistant 1 share the same verdict that the unit is strong, but Assistant 2 is of the view
that the unit is very strong at involving the learners cognitively. To sum up their verdicts, the unit
appears to be strong on cognitive involvement of the learners. Al-Busaidi & Tindle (2010) state that
learners should use their inner speech to connect the text they have experienced to their own lives.
This means follow-up activities after experiencing the text should encourage students to visualize and
use their inner speech in order to complete the activity (Tomlinson, 2010; Tomlinson, 2013a). This is
exemplified in Activity m, which asks learners to either agree or disagree with the writer that the sheep
caused the accident, and activities b & ¢, which demand learners to think.

Table 4: To what extent does the unit stimulate multi-dimensional representation in the
learners’ minds?

Researcher | Assistant 1 Assistant 2 Total X

3 3 3 9 3
Implicit knowledge is essential for learners’ communicative skills; without it learners will feel
challenged to communicate effectively (Guariento & Morley, 2001). The rating of the researcher and
the Assistants appeared to be the same. Therefore, the unit is rated strong in stimulating multi-
dimensional representation in the learner’s mind. The implicit knowledge that learners are exposed to
acquire can be found in activities I, m & n on pg. iii of the appendix. Another reason is that
communicative competence is one of the unit’s objectives and perhaps the main reason for learners to
learn in this unit. Drawing back to Ellis’s (2016) argument on the relation between implicit knowledge
and communicative skills, it appeared reasonable to rely on learners’ ability to notice language in use
and acquire it as implicit knowledge.

Table 5: To what extent does the unit provide the learners with the opportunity to use the
English language for communication?

Researcher | Assistant 1 Assistant 2 Total X
3 4 4 11 3.7

In the use of English language for communication, it’s obvious that the material is rated very strong
based on the observations during the unit delivery. SLA scholars argue that learner output, especially
when asking them to talk about something which is not easily expressed, is as important as
comprehension input (Dudeney, Hockly & Pegrum 2013). This principle can be witnessed in readines
s activities a-e on pg. i of the appendix. Foster and Hunter (2016) add that learners should be
encouraged to speak by designing the activity in a way which appears purposeful and meaningful to




the learner. In all the activities, learners are required to speak, either in the form of discussion among t
hemselves or presentation to the rest of the class.

Conclusion It is clear
based on the findings of this study that if a material designed for the teaching and learning of speaking
with strict adherence to Text-driven framework and with the consideration of learners’ context and
needs, the end result will be success. All the activities designed for the unit have proven to have a
strong impact on the learners. Further research can be done on the other language skills (Listening,
Reading and Writing) using the Text-driven framework.

Reference

Achilleos, M., & Jarvis, H. (2013). From Computer Assisted Language Learning (CALL) to Mobile
Assisted Language Use (MALU). In TESLEJ, 16, 4.

Al-Busaidi, S., & Tindle, K. (2010). Evaluating the effect of in-house materials on language learning.
In B. Tomlinson & H. Masuhara (Eds.), Research for materials development in language
learning: Evidence for best practice (pp. 137-149). London: Continuum.

Anderson, J. (2016). A potted history of PPP with the help of ELT Journal. ELT Journal, 71(2), 218-
227. https://doi.org/10.1093/elt/ccw055

Augusto, C., Losada, C, I, Alirio, E., Fernanda, M. & Osorio, J. (2017). The Impact of Authentic Mate
rials and Task-based as Students’ Communicative Competence at Columbian Language Schoo
1 Profile. Issues in Teachers’ Professional Development, vol. 19. No. 1, pp. 89-104

Bao, D. (2013). Developing materials for speaking skills. In B. Tomlinson (Ed.), Developing
materials for language teaching (2nd ed., pp. 407-428). London: Bloomsbury.

Bell, J. & Gower, R. (2011). Writing course materials for the world: A great compromise In Tomlins
on, B.(ed.) 2013.Developing Material for Language Teaching, (2™edition). London: Bloomsb
ury. pp. 135-150

Cardona, L., Rico, C, & Sarmiento, S. (2015). Developing Cultural Awareness: The Text-driven Tas
k-based Approach as Evidence of a Good Language Teaching Practice. Creative Education, 6,
1360-1385

Dudeney, G., Hockly, N., & Pegrum, M. (2013). Digital literacies. Milton Park: Taylor & Francis.
https://doi.org/10.4324/9781315832913

Ellis, R. (2016). Language teaching materials as work plans: An SLA perspective. In B. Tomlinson
(Ed.), SLA research and materials development for language learning (pp. 203-218). New
York: Routledge.

Foster, P., & Hunter, A. (2016). When it’s not what you do, but the way that you do it: How research
into second language acquisition can help teachers to make the most of their classroom
materials. In B. Tomlinson (Ed.), SLA research and materials development for language
learning (pp. 280-292). New York: Routledge.

Guariento, W., & Morley, J. (2001). Text and task authenticity in the EFL classroom. ELT Journal,
55(4), 347-353. https://doi.org/10.1093/elt/55.4.347

Hedge, T. (2000). Teaching and learning in the language classroom. Oxford: Oxford University
Press.

John, H. (2019). A Text-Driven, Task-Based Approach to the Design of Materials for Teaching
Intercultural Communicative Competence. JELTL (Journal of English Language Teaching
and Linguistics) e-ISSN: 2502-6062, p-ISSN: 2503-1848 2019, Vol. 4(1) www.jeltl.org

Lucena, L. P & Andon, N. (2016). The use of film based material for an adult English language course
in Brazil. Trabalhos em Linguistica Aplicada 55(1):101-128.

Mackey, A., Ziegler, N., & Bryfonski, L. (2016). From SLA research on interaction to TBLT
materials. In B. Tomlinson (Ed.), SLA research and materials development for language
learning (pp. 103-118). New York: Routledge.

Rahma, A., & Saleh, A. (2010). Meeting local needs in material writing. Advanced language and liter
ary studies. Vol 1, No. 1; January,2010.


http://www.jeltl.org/

Sayed, A. A. (2020). English language material development: Text-driven framework as an approach.
English language teaching, vol B, No. 11;2020

Tomlinson, B. (2010). Principles of effective materials development. In N. Harwood (Ed.), English
language teaching materials -theory and practice (pp. 81-108). New York: Cambridge
University Press.

Tomlinson, B. (2013a). Second language acquisition and materials development. In B. Tomlinson
(Ed.), Applied linguistics and materials development (pp. 11-29). London: Bloomsbury.

Tomlinson, B. (2013b). Developing principled frameworks for materials development. In B.
Tomlinson (Ed.), Developing materials for language teaching (2nd ed., pp. 95-118). London:
Bloomsbury.

Tomlinson, B. (2016). SLA research and materials development for language learning Ch. 1 (p. 3-
23). New York: Routledge. https://doi.org/10.4324/9781315749082

Tomlinson, B., & Masuhara, H. (2018). The complete guide to the theory and practice of materials
development for language learning. Hoboken, NJ: WILEY Blackwell.

APPENDIX (SPEAKING SKILLS)
Teaching Context

This material is developed for Students in Senior Secondary School 1 (SS1) in the North-western parts
of Nigeria.

Age: 15-17

Needs and wants: General English. Aimed at learners’ proficiency in speaking skills and to pass the
examination on spoken English.

Duration: 90 minutes

Objectives: The objective of this material is to measure to what extent the unit:
1) provides the learners with rich exposure to the English language in use?

2) engages the learners affectively?

3) involves the learners cognitively?

4) stimulates multi-dimensional representation in the learners’ minds?

5) provides the learners with the opportunity to use the English language for communication?
UNIT DEVELOPED FOR TEACHING SPEAKING
THE ACCIDENT

Look at the picture below:



a. Discuss in groups what happened in the picture.

b. What do you think could possibly be the cause of what happened in the picture?
¢. What do you think can be done to prevent the incident in the picture from happening?

d. Have you, or anybody you know, witnessed or experienced an incident like the one in the picture?

e. In groups, discuss and write what you think possibly caused the incident you or somebody you kno
w witnessed or experienced and what could have been done to prevent it from happening?

f. Share it with the rest of the class.

Read the passage below and answer the following questions. Discuss your answers with your group an
d then with the class.

g. Why did the writer push the bicycle a short distance before trying to get on it?
h. Why did he cycle so fast?

i. What caused the accident?

j. The accident had two bad results; what are they?

k. Where did Ummi sit on the bicycle?

THE ACCIDENT Ummi was n
ot in the least surprised by my offer; she was obviously the trusting type. I hitched the travelling can co
ntaining the food onto the carrier. I did not want to ride on the rough approach to the house, so I rolled t
he bicycle the short distance from the house to the road. Ummi, who was wearing a green-and-red flor
al dress, walked beside me. Mounting the bicycle with the can on the back and Ummi on t
he crossbar proved a little tricky, but I am rather good with bicycles. I solved the problem by getting o



n the seat first and keeping the bicycle stationary with one foot resting firmly on the ground. Aisha cli
mbed on the bar sitting sideways, and I pushed off.

The excitement of having her so close within my arms and the perfume of her hair in my nose would h
ave proved overpowering if I had had much time to consider it. I had not. The road to the hospital was
quite hilly, not steep, but just enough to take the wind out of one. But with the kind of passenger I had,
I did not care to admit too readily to being tired. So I raced up all the little hillocks until my heart raged
like a bonfire, which was very stupid of me.

“You are very strong.” Said Ummi.
“Why?” I said, or rather puffed out, as I rounded the summit of yet another small hill.
“You are eating the hill like yam.”

“I have not seen any hill yet,” I replied, getting back some of my breath as I pedaled freely down the s
mall, friendly descent that followed. These words were hardly out of my mouth when a stupid sheep a
nd four or five lambs rushed out of the roadside on my left. I braked sharply. Unfortunately, Ummi’s b
ack was resting on my left arm and prevented me from applying the left brake effectively. So only the
brake on the front wheel performed fully. The bicycle pitched forward and crashed on the road. Just be
fore the impact, Ummi has cried out something like “My father!”

She was thrown further up the road, and as soon as I got up, I rushed t
o help her to her feet again. Then I turned to gaze at the Tuwon Shinkafa and soup in the sandy road. I
could have wept. I just stood looking at it and biting my lips. Then Ummi burst into nervous laughter,
which completed my humiliation. I did not want to look at her. Without taking my eyes from the food,
I murmured that I was very sorry.

“It was not your fault,” she said. “It was the stupid sheep.”

Then I noticed that she was bending down. I turned and saw where she had grazed her knee on the road
“Oh dear!” I said. “Ummi, I am sorry.”

1. What can we learn from the story?

m. Do you agree with the writer that the sheep caused the accident?

n. In groups, write what you think are the measures the writer could have taken to prevent the accident
from happening and present it to the class.



